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Foreword

The National Curriculum Framework (NCF) 2005 recommends that children’s life
at school must be linked to their life outside the school. This principle marks a
departure from the legacy of bookish learning which continues to shape our system
and causes a gap between the school, home and community. The syllabi and textbooks
developed on the basis of NCF signify an attempt to implement this basic idea.
They also attempt to discourage rote learning and the maintenance of sharp boundaries
between different subject areas. We hope these measures will take us significantly
further in the direction of a child-centred system of education outlined in the National
Policy on Education (1980).

The success of this effort depends on the steps that school principals and teachers
will take to encourage children to reflect on their own learning and to pursue
imaginative activities and questions. We must recognise that, given space, time and
freedom, children generate new knowledge by engaging with the information passed
on to them by adults. Treating the prescribed textbook as the sole basis of examination
is one of the key reasons why other resources and sites of learning are ignored.
Inculcating creativity and initiative is possible if we perceive and treat children as

participants in learning, not as receivers of a fixed body of knowledge.

These aims imply considerable change in school routines and mode of functioning.
Flexibility in the daily time-table is as necessary as rigour in implementing the annual calendar
so that the required number of teaching days are actually devoted to teaching. The methods
used for teaching and evaluation will also determine how effective this textbook proves
for making children’s life at school a happy experience, rather than a source of stress or
boredom. Syllabus designers have tried to address the problem of curricular burden by
restructuring and reorienting knowledge at different stages with greater consideration for
child psychology and the time available for teaching. The textbook attempts to enhance
this endeavour by giving higher priority and space to opportunities for contemplation
and wondering, discussion in small groups, and activities requiring hands-on

experience.

NCERT appreciates the hard work done by the textbook development committee
responsible for this book. We wish to thank the Chairperson of the Advisory Group
on Social Science, Professor Hari Vasudevan and the Chief Advisor for this book,
Professor Neeladri Bhattacharya for guiding the work of this committee. Several
teachers contributed to the development of this textbook; we are grateful to their
principals for making this possible. We are indebted to the institutions and
organisations which have generously permitted us to draw upon their resources,

material and personnel. We are especially grateful to the members of the National
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Monitoring Committee, appointed by the Department of Secondary and Higher
Education, Ministry of Human Resource Development under the
Chairpersonship of Professor Mrinal Miri and Professor G. P. Deshpande, for
their valuable time and contribution. As an organisation committed to systemic
reform and continuous improvement in the quality of its products, NCERT
welcomes comments and suggestions which will enable us to undertake further

revision and refinement.

Director
New Delhi National Council of Educational
20 November 2006 Research and Training
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THE CONSTITUTION OF
INDIA

PREAMBLE

WE, THE PEOPLE OF INDIA, having
.| solemnly resolved to constitute India into a &,
'[SOVEREIGN SOCIALIST SECULAR |
DEMOCRATIC REPUBLIC] and to secure | (&
to all its citizens :

JUSTICE, social, economic and
political;

LIBERTY of thought, expression, belief,

faith and worship;

EQUALITY of status and of opportunity;
and to promote among them all

FRATERNITY assuring the dignity of |
the individual and the *[unity and
integrity of the Nation]; ]

IN OUR CONSTITUENT ASSEMBLY |.
this twenty-sixth day of November, 1949 do
HEREBY ADOPT, ENACT AND GIVE TO |
OURSELVES THIS CONSTITUTION.

1. Subs. by the Constitution (Forty-second Amendment) Act, 1976, Sec.2,
for "Sovereign Democratic Republic" (w.e.f. 3.1.1977)

2. Subs. by the Constitution (Forty-second Amendment) Act, 1976, Sec.2,
for "Unity of the Nation" (w.e.f. 3.1.1977)
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Introduction

We live in a world where the existence of nations is taken for granted. We see people as
belonging to nations and having a nationality, and we assume that this sense of belonging
has existed from time immemorial. We consider countries as the same as nations, and use
the two terms as synonyms, making little distinction between them. We think of countries
as unified entities, each with a demarcated international boundary, a defined territory, a
national language, and a central government.

Yetif we were to travel in a time capsule to the mid-eighteenth century and look for nations
as we know them today, we would not find them. If we were to ask people about their
nationality, about their national identity, they would not understand our questions. For at that
time, nations did not exist in their modern form. People lived within kingdoms, small states,
principalities, chiefdoms and duchies, not within nations. As Eric Hobsbawm, a famous historian,
once said, the most remarkable fact about the modern nation is its modernity. The history of
its existence is no more than 250 years old.

How did the modern nation come into being? How did people begin to see themselves as
belonging to a nation?

The sense of belonging to a nation developed only over a period of time. The first two
chapters (in Section I) of this book will trace this history. You will see how the idea of nationalism
emerged in Europe, how territories were unified, and national governments formed. It was a
process that took many decades, involved many wars and revolutions, many ideological battles
and political conflicts. From a discussion of Europe (Chapter I) we will shift our focus to the
growth of nationalism in India (Chapter IT), where nationalism was shaped by the experience
of colonialism and the anti-imperialist movement. It will help you understand how nationalism
in colonial countries can develop in a variety of ways, glorify contrasting ideals, and be linked
to different modes of struggle.

The story of nationalism in these chapters will move at several levels. You will of course read
about great leaders like Giuseppe Mazzini and Mahatma Gandhi. But we cannot understand
nationalism only by knowing about the words and deeds of important leaders, and the big
and dramatic events they led and participated in. We have to also look at the aspirations and
activities of ordinary people, see how nationalism is expressed in small events of everyday life,
and shaped by a variety of seemingly dissimilar and unrelated social movements. To understand
how nationalism spreads, we need to know not only what the leaders said, but also how their
words were understood and interpreted by people. If we are to think about how people
begin to identify with a nation, we must see not only the political events that are critical to the
process, but also how nationalist sensibilities are nurtured by artists and writers, and through
art and literature, songs and tales.

In Section I, we will shift our focus to economies and livelihoods. Last year you read about
those social groups — pastoralists and forest dwellers — who are often seen as survivors
from past times when in fact they are very much part of the modern world we live in. This
year we will focus on developments that are seen as symbolising modernity — globalisation
and industrialisation — and see the many sides of the history of these developments.

In Chapter I1I you will see how the global world has emerged out of a long and complicated
history. From ancient times, pilgrims, traders, travelers have traversed distances, carrying goods,
information and skills, linking societies in ways that often had contradictory consequences.
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Items of food and species of plants spread from one region to another, transferring
information and taste, as well as disease and death. As Western powers carried the flag of
‘civilisation” deep into different parts of Africa, precious metals and slaves were taken
away to BEurope and America. When coffee and sugar were grown in the Caribbean
plantations for the world market, an oppressive system of indentured labour came into
being in India and China to supply workers for the plantations.

Section III will introduce you to the history of print culture. Surrounded by things that
appear in print, we might find it difficult today to imagine a time when printing was still
unknown. Chapter V will trace how the history of the contemporary world is intimately
connected with the growth of print. You will see how printing made possible the spread
of information and ideas, debates and discussions, advertising and propaganda, and a
variety of new forms of literature.

When we discuss such themes of everyday life, we begin to see how history can help us
reflect on even the seemingly ordinary things in the world.

NEELADRI BHATTACHARYA
Chief Advisor — History
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The Rise of Nationalism iIn Europe B
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Europe

I N

Fig. 1 — The Dream of Worldwide Democratic and Social Republics — The Pact Between Nations, a prmt prepared by
Frédeéric Sorrieu, 1848.

In 1848, Frédéric Sorrieu, a French artist, prepared a series of four
New words

prints visualising his dream of a world made up of ‘democratic
and social Republics’, as he called them. The first print (Fig, 1) of the ~ /Absolutist — Literally, a government ot

series, shows the peoples of Europe and Ametica—men and women ~ system of rule that has no restraints on
of all ages and social classes — marching in a long train, and offering  the power exercised. In history, the term
homage to the statue of Liberty as they pass by it. As you would ~ tefets to a form of monarchical

recall, artists of the time of the French Revolution personified Liberty ~~ government that was centralised,
as a female figure — here you can recognise the torch of Enlightenment ~ militarised and repressive

she bears in one hand and the Charter of the Rights of Man in the ~~ Utopian— A vision of a society thatis so
other. On the earth in the foreground of the image lie the shattered ideal that it is unlikely to actually exist
remains of the symbols of absolutist institutions. In Sorrieu’s

utopian vision, the peoples of the world are grouped as distinct Activity

nations, identified through their flags and national costume. Leading

the procession, way past the statue of Liberty, are the United States In what way do you think this print (Fig. 1)

. . . . depicts a utopian vision?
and Switzerland, which by this time were already nation-states. France, P P
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identifiable by the revolutionary tricolour, has just reached the statue.
She is followed by the peoples of Germany, bearing the black, red
and gold flag. Interestingly, at the time when Sorrieu created this
image, the German peoples did not yet exist as a united nation — the
flag they carry is an expression of liberal hopes in 1848 to unify the
numerous German-speaking principalities into a nation-state under
a democratic constitution. Following the German peoples are the
peoples of Austria, the Kingdom of the Two Sicilies, Lombardy,
Poland, England, Ireland, Hungary and Russia. From the heavens
above, Christ, saints and angels gaze upon the scene. They have
been used by the artist to symbolise fraternity among the nations of
the world.

This chapter will deal with many of the issues visualised by Sorrieu
in Fig. 1. During the nineteenth century, nationalism emerged as a
force which brought about sweeping changes in the political and
mental world of Europe. The end result of these changes was the
emergence of the nation-state in place of the multi-national dynastic
empites of Europe. The concept and practices of a modern state, in
which a centralised power exercised sovereign control over a clearly
defined territory, had been developing over along period of time
in Burope. But a nation-state was one in which the majority of its
citizens, and not only its rulers, came to develop a sense of common
identity and shared history or descent. This commonness did not
exist from time immemorial; it was forged through struggles, through
the actions of leaders and the common people. This chapter will
look at the diverse processes through which nation-states and

nationalism came into being in nineteenth-century Europe.

2020-21

Source A

Ernst Renan, ‘What is a Nation?’

In a lecture delivered at the University of
Sorbonne in 1882, the French philosopher Ernst
Renan (1823-92) outlined his understanding of
what makes a nation. The lecture was
subsequently published as a famous essay entitled
‘Qu’est-ce qu’une nation?’ (‘What is a Nation?’).
In this essay Renan criticises the notion suggested
by others that a nation is formed by a common
language, race, religion, or territory:

‘A nation is the culmination of a long past of
endeavours, sacrifice and devotion. A heroic past,
great men, glory, that is the social capital upon
which one bases a national idea. To have
common glories in the past, to have a common
will in the present, to have performed great deeds
together, to wish to perform still more, these
are the essential conditions of being a people. A
nation is therefore a large-scale solidarity ... Its
existence is a daily plebiscite ... A province is its
inhabitants; if anyone has the right to be
consulted, it is the inhabitant. A nation never
has any real interest in annexing or holding on to
a country against its will. The existence of nations
is a good thing, a necessity even. Their existence
is a guarantee of liberty, which would be lost if
the world had only one law and only one master.

New words

Plebiscite — A direct vote by which all the
people of a region are asked to accept or reject

a proposal

Summarise the attributes of a nation, as Renan
understands them. Why, in his view, are nations
important?



The French Revolution and the Idea of the Nation

The first clear expression of nationalism came with
the French Revolution in 1789. France, as you
would remember, was a full-fledged territorial state
in 1789 under the rule of an absolute monarch.
The political and constitutional changes that came
in the wake of the French Revolution led to the
transfer of sovereignty from the monarchy to a
body of French citizens. The revolution proclaimed
that it was the people who would henceforth
constitute the nation and shape its destiny.

From the very beginning, the French revolutionaries
introduced various measures and practices that
could create a sense of collective identity amongst
the French people. The ideas of /a patrie (the
fatherland) and / citgyen (the citizen) emphasised
the notion of a united community enjoying equal rights under a
constitution. A new French flag, the tricolour, was chosen to replace
the former royal standard. The Estates General was elected by the
body of active citizens and renamed the National Assembly. New
hymns were composed, oaths taken and martyrs commemorated,
all in the name of the nation. A centralised administrative system
was put in place and it formulated uniform laws for all citizens
within its territory. Internal customs duties and dues were abolished
and a uniform system of weights and measures was adopted.
Regional dialects were discouraged and French, as it was spoken

and written in Paris, became the common language of the nation.

The revolutionaries further declared that it was the mission and the
destiny of the French nation to liberate the peoples of Europe
from despotism, in other wotds to help other peoples of Europe

to become nations.

When the news of the events in France reached the different cities
of Europe, students and other members of educated middle classes
began setting up Jacobin clubs. Their activities and campaigns
prepared the way for the French armies which moved into Holland,
Belgium, Switzerland and much of Italy in the 1790s. With the
outbreak of the revolutionary wars, the French armies began to

carry the idea of nationalism abroad.
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Fig. 2 — The cover of a German almanac
designed by the journalist Andreas Rebmann in
1798.

The image of the French Bastille being stormed
by the revolutionary crowd has been placed
next to a similar fortress meant to represent the
bastion of despotic rule in the German province
of Kassel. Accompanying the illustration is the
slogan: ‘The people must seize their own
freedom!” Rebmann lived in the city of Mainz

and was a member of a German Jacobin group.
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Within the wide swathe of territory that came under his control,

Napoleon set about introducing many of the reforms that he had
already introduced in France. Through a return to monarchy
Napoleon had, no doubt, destroyed democracy in France, but in
the administrative field he had incorporated revolutionary principles
in order to make the whole system more rational and efficient. The
Civil Code of 1804 — usually known as the Napoleonic Code —
did away with all privileges based on birth, established equality
before the law and secured the right to property. This Code was
exported to the regions under French control. In the Dutch Republic,
in Switzerland, in Italy and Germany, Napoleon simplified
administrative divisions, abolished the feudal system and freed
peasants from serfdom and manorial dues. In the towns too, guild
restrictions were removed. Transport and communication systems

were improved. Peasants, artisans, workers and new businessmen

2020-21

Fig. 3 — Europe after the
Congress of Vienna, 1815.
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Fig. 4 — The Planting of Tree of Liberty in Zweibriicken, Germany.

The subject of this colour print by the German painter Karl Kaspar Fritz is the occupation of the town of Zweibriicken
by the French armies. French soldiers, recognisable by their blue, white and red uniforms, have been portrayed as
oppressors as they seize a peasant’s cart (left), harass some young women (centre foreground) and force a peasant
down to his knees. The plaque being affixed to the Tree of Liberty carries a German inscription which in translation
reads: ‘Take freedom and equality from us, the model of humanity.’ This is a sarcastic reference to the claim of the
French as being liberators who opposed monarchy in the territories they entered.

enjoyed a new-found freedom. Businessmen and small-scale
producers of goods, in particular, began to realise that uniform
laws, standardised weights and measures, and a common national
currency would facilitate the movement and exchange of goods

and capital from one region to another.

However, in the areas conquered, the reactions of the local
populations to French rule were mixed. Initially, in many places such
as Holland and Switzerland, as well as in certain cities like Brussels,
Mainz, Milan and Warsaw, the French armies were welcomed as
harbingers of liberty. But the initial enthusiasm soon turned to hostility,
as it became clear that the new administrative arrangements did not
go hand in hand with political freedom. Increased taxation,
censorship, forced conscription into the French armies required to
conquer the rest of Europe, all seemed to outweigh the advantages

of the administrative changes.
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Fig. 5 — The courier of Rhineland loses all that
he has on his way home from Leipzig.

Napoleon here is represented as a postman on
his way back to France after he lost the battle of
Leipzig in 1813. Each letter dropping out of his
bag bears the names of the territories he lost.
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y] The Making of Nationalism in Europe

If you look at the map of mid-eighteenth-century Europe you will

find that there were no ‘nation-states’ as we know them today.

What we know today as Germany, Italy and Switzerland were
divided into kingdoms, duchies and cantons whose rulers had their
autonomous territories. Eastern and Central Europe were under
autocratic monarchies within the territories of which lived diverse
peoples. They did not see themselves as sharing a collective identity
or a common culture. Often, they even spoke different languages
and belonged to different ethnic groups. The Habsburg Empire
that ruled over Austria-Hungary, for example, was a patchwork of
many different regions and peoples. It included the Alpine regions
— the Tyrol, Austria and the Sudetenland — as well as Bohemia,
where the aristocracy was predominantly German-speaking, It also
included the Italian-speaking provinces of Lombardy and Venetia.
In Hungary, half of the population spoke Magyar while the other
half spoke a variety of dialects. In Galicia, the aristocracy spoke
Polish. Besides these three dominant groups, there also lived within
the boundaries of the empire, a mass of subject peasant peoples —
Bohemians and Slovaks to the north, Slovenes in Carniola, Croats
to the south, and Roumans to the east in Transylvania. Such

differences did not easily promote a sense of political unity. The

only tie binding these diverse groups together was a common

allegiance to the emperor.

How did nationalism and the idea of the nation-state emerge?

2.1 The Aristocracy and the New Middle Class mmmmmm

Socially and politically, a landed aristocracy was the dominant class
on the continent. The members of this class were united by a
common way of life that cut across regional divisions. They owned
estates in the countryside and also town-houses. They spoke French
for purposes of diplomacy and in high society. Their families were
often connected by ties of martiage. This powerful aristocracy was,

however, numerically a small group. The majority of the population
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was made up of the peasantry. To the west, the bulk of the land
was farmed by tenants and small owners, while in Eastern and
Central Europe the pattern of landholding was characterised by

vast estates which were cultivated by serfs.
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In Western and parts of Central Europe the growth of industrial
production and trade meant the growth of towns and the emergence
of commercial classes whose existence was based on production
for the market. Industrialisation began in England in the second
half of the eighteenth century, but in France and parts of the German
states it occurred only during the nineteenth century. In its wake,
new social groups came into being: a working-class population, and
middle classes made up of industrialists, businessmen, professionals.
In Central and Eastern Europe these groups were smaller in number
till late nineteenth century. It was among the educated, liberal middle
classes that ideas of national unity following the abolition of

aristocratic privileges gained popularity.

2.2 What did Liberal Nationalism Stand for? mesem

Ideas of national unity in eatly-nineteenth-century Europe were closely
allied to the ideology of liberalism. The term ‘liberalism’ derives
from the Latin root /iber, meaning free. For the new middle classes
liberalism stood for freedom for the individual and equality of all
before the law: Politically, it emphasised the concept of government
by consent. Since the French Revolution, liberalism had stood for
the end of autocracy and clerical privileges, a constitution and
representative government through parliament. Nineteenth-century

liberals also stressed the inviolability of private property.

Yet, equality before the law did not necessarily stand for universal
suffrage. You will recall that in revolutionary France, which marked
the first political experiment in liberal democracy, the right to vote
and to get elected was granted exclusively to property-owning men.
Men without property and all women were excluded from political
rights. Only for a brief period under the Jacobins did all adult males
enjoy suffrage. However, the Napoleonic Code went back to limited
suffrage and reduced women to the status of a minor, subject to
the authority of fathers and husbands. Throughout the nineteenth
and early twentieth centuries women and non-propertied men

organised opposition movements demanding equal political rights.

In the economic sphere, liberalism stood for the freedom of markets
and the abolition of state-imposed restrictions on the movement
of goods and capital. During the nineteenth century this was a strong
demand of the emerging middle classes. Let us take the example of
the German-speaking regions in the first half of the nineteenth

century. Napoleon’s administrative measures had created out of
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New words

Suffrage — The right to vote
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countless small principalities a confederation of 39 states. Each of
these possessed its own currency, and weights and measures. A
merchant travelling in 1833 from Hamburg to Nuremberg to sell
his goods would have had to pass through 11 customs barriers and
pay a customs duty of about 5 per cent at each one of them. Duties
were often levied according to the weight or measurement of the
goods. As each region had its own system of weights and measures,
this involved time-consuming calculation. The measure of cloth,
for example, was the ¢/ which in each region stood for a different
length. An e/le of textile material bought in Frankfurt would get you
54.7 cm of cloth, in Mainz 55.1 ¢cm, in Nuremberg 65.6 cm, in
Freiburg 53.5 cm.

Such conditions were viewed as obstacles to economic exchange
and growth by the new commercial classes, who argued for the
creation of a unified economic territory allowing the unhindered
movement of goods, people and capital. In 1834, a customs union
or zollverein was formed at the initiative of Prussia and joined by
most of the German states. The union abolished tariff barriers and
reduced the number of currencies from over thirty to two. The
creation of a network of railways further stimulated mobility,
harnessing economic interests to national unification. A wave of
economic nationalism strengthened the wider nationalist sentiments

growing at the time.

2.3 A New Conservatism after 1815 ms——"

Following the defeat of Napoleon in 1815, European governments
were driven by a spirit of conservatism. Conservatives believed
that established, traditional institutions of state and society — like the
monarchy, the Church, social hierarchies, property and the family —
should be preserved. Most conservatives, however, did not propose
areturn to the society of pre-revolutionary days. Rather, they realised,
from the changes initiated by Napoleon, that modernisation could
in fact strengthen traditional institutions like the monarchy. It could
make state power more effective and strong. A modern army, an
efficient bureaucracy, a dynamic economy, the abolition of feudalism

and serfdom could strengthen the autocratic monarchies of Europe.

In 1815, representatives of the European powers — Britain, Russia,
Prussia and Austria —who had collectively defeated Napoleon, met
at Vienna to draw up a settlement for Europe. The Congress was
hosted by the Austrian Chancellor Duke Metternich. The delegates

10
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Source B

Economists began to think in terms of the national
economy. They talked of how the nation could
develop and what economic measures could help
forge this nation together.

Friedrich List, Professor of Economics at the
University of Tlibingen in Germany, wrote in 1834:

‘The aim of the zollverein is to bind the Germans
economically into a nation. It will strengthen the
nation materially as much by protecting its
interests externally as by stimulating its internal
productivity. It ought to awaken and raise
national sentiment through a fusion of individual
and provincial interests. The German people have
realised that a free economic system is the only
means to engender national feeling.’

Describe the political ends that List hopes to
achieve through economic measures.

New words

Conservatism — A political philosophy that
stressed the importance of tradition, established
institutions and customs, and preferred gradual

development to quick change



drew up the Treaty of Vienna of 1815 with the object of undoing
most of the changes that had come about in Europe during the
Napoleonic wars. The Bourbon dynasty, which had been deposed
during the French Revolution, was restored to power, and France
lost the territories it had annexed under Napoleon. A series of states
were set up on the boundaries of France to prevent French expansion
in future. Thus the kingdom of the Netherlands, which included
Belgium, was set up in the north and Genoa was added to Piedmont
in the south. Prussia was given important new tertitories on its western
frontiers, while Austria was given control of northern Italy. But the
German confederation of 39 states that had been set up by Napoleon
was left untouched. In the east, Russia was given part of Poland
while Prussia was given a portion of Saxony. The main intention
was to restore the monarchies that had been overthrown by

Napoleon, and create a new conservative order in Europe.

Conservative regimes set up in 1815 were autocratic. They did not
tolerate criticism and dissent, and sought to curb activities that
questioned the legitimacy of autocratic governments. Most of them
imposed censorship laws to control what was said in newspapers,

books, plays and songs and reflected the ideas of liberty and freedom

Activity
Plot on a map of Europe the changes drawn
up by the Vienna Congress.

Discuss

What is the caricaturist trying to depict?

long will thinking be allowed to us?’

‘1. Silence is the first commandment of this learned society.

speech, muzzles will be distributed to members upon entering.’

Fig. 6 — The Club of Thinkers, anonymous caricature dating to c. 1820.
The plaque on the left bears the inscription: ‘“The most important question of today’s meeting: How

The board on the right lists the rules of the Club which include the following:

2. To avoid the eventuality whereby a member of this club may succumb to the temptation of

2020-21
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associated with the French Revolution. The memory of the French
Revolution nonetheless continued to inspire liberals. One of the major
issues taken up by the liberal-nationalists, who criticised the new

conservative order, was freedom of the press.

2.4 The Revolutionaries mssssss

During the years following 1815, the fear of repression drove many
liberal-nationalists underground. Secret societies sprang up in many
European states to train revolutionaries and spread their ideas. To
be revolutionary at this time meant a commitment to oppose
monarchical forms that had been established after the Vienna
Congress, and to fight for liberty and freedom. Most of these
revolutionaries also saw the creation of nation-states as a necessary

part of this struggle for freedom.

One such individual was the Italian revolutionary Giuseppe Mazzini.
Bornin Genoain 1807, he became a member of the secret society
of the Carbonari. As a young man of 24, he was sent into exile in
1831 for attempting a revolution in Liguria. He subsequently founded
two more underground societies, first, Young Italy in Marseilles,
and then, Young Europe in Berne, whose members were like-minded
young men from Poland, France, Italy and the German states.
Mazzini believed that God had intended nations to be the natural
units of mankind. So Italy could not continue to be a patchwork of
small states and kingdoms. It had to be forged into a single unified
republic within a wider alliance of nations. This unification alone
could be the basis of Italian liberty. Following his model, secret
societies were set up in Germany, France, Switzerland and Poland.
Mazzini’s relentless opposition to monarchy and his vision of
democratic republics frightened the conservatives. Metternich

described him as ‘the most dangerous enemy of our social order’.

12
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Fig. 7 — Giuseppe Mazzini and the founding of
Young Europe in Berne 1833.
Print by Giacomo Mantegazza.




k] The Age of Revolutions: 1830-1848

As conservative regimes tried to consolidate their power, liberalism
and nationalism came to be increasingly associated with revolution
in many regions of Europe such as the Italian and German states,
the provinces of the Ottoman Empire, Ireland and Poland. These
revolutions were led by the liberal-nationalists belonging to the
educated middle-class elite, among whom were professors, school-

teachers, clerks and members of the commercial middle classes.

The first upheaval took place in France in July 1830. The Bourbon
kings who had been restored to power during the conservative
reaction after 1815, were now overthrown by liberal revolutionaries
who installed a constitutional monarchy with Louis Philippe at its
head. “‘When France sneezes, Metternich once remarked, ‘the rest of
Europe catches cold.” The July Revolution sparked an uprising in
Brussels which led to Belgium breaking away from the United
Kingdom of the Netherlands.

An event that mobilised nationalist feelings among the educated elite
across Europe was the Greek war of independence. Greece had
been part of the Ottoman Empire since the fifteenth century. The
growth of revolutionary nationalism in Europe sparked off a struggle
for independence amongst the Greeks which began in 1821.
Nationalists in Greece got support from other Greeks living in exile
and also from many West Europeans who had sympathies for ancient
Greek culture. Poets and artists lauded Greece as the cradle of
European civilisation and mobilised public opinion to support its
struggle against a Muslim empire. The English poet Lord Byron
organised funds and later went to fight in the war, where he died of
fever in 1824. Finally, the Treaty of Constantinople of 1832

recognised Greece as an independent nation.

3.1 The Romantic Imagination and National Feeling mwm

The development of nationalism did not come about only through
wars and territorial expansion. Culture played an important role in
creating the idea of the nation: art and poetry, stories and music

helped express and shape nationalist feelings.

Let us look at Romanticism, a cultural movement which sought to
develop a particular form of nationalist sentiment. Romantic artists

and poets generally criticised the glorification of reason and science

2020-21
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Fig. 8 — The Massacre at Chios, Eugene Delacroix, 1824.
The French painter Delacroix was one of the most important French Romantic
painters. This huge painting (4.19m x 3.54m) depicts an incident in which
20,000 Greeks were said to have been killed by Turks on the island of Chios. By
dramatising the incident, focusing on the suffering of women and children, and
using vivid colours, Delacroix sought to appeal to the emotions of the spectators,
and create sympathy for the Greeks.

and focused instead on emotions, intuition and mystical feelings.
Their effort was to create a sense of a shared collective heritage, a

common cultural past, as the basis of a nation.

Other Romantics such as the German philosopher Johann Gottfried
Herder (1744-1803) claimed that true German culture was to be
discovered among the common people — das volk. It was through
folk songs, folk poetry and folk dances that the true spirit of the
nation (volksgeis?) was popularised. So collecting and recording these
forms of folk culture was essential to the project of nation-building,

14
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The emphasis on vernacular language and the collection of local
folklore was not just to recover an ancient national spirit, but also to
carry the modern nationalist message to large audiences who were
mostly illiterate. This was especially so in the case of Poland, which
had been partitioned at the end of the eighteenth century by the
Great Powers — Russia, Prussia and Austria. Even though Poland no
longer existed as an independent territory, national feelings were kept
alive through music and language. Karol Kurpinski, for example,
celebrated the national struggle through his operas and music, turning

folk dances like the polonaise and mazurka into nationalist symbols.

Language too played an important role in developing nationalist
sentiments. After Russian occupation, the Polish language was forced
out of schools and the Russian language was imposed everywhere.
In 1831, an armed rebellion against Russian rule took place which
was ultimately crushed. Following this, many members of the clergy
in Poland began to use language as a weapon of national resistance.
Polish was used for Church gatherings and all religious instruction.
As aresult, alarge number of priests and bishops were put in jail or
sent to Siberia by the Russian authorities as punishment for their
refusal to preach in Russian. The use of Polish came to be seen as a

symbol of the struggle against Russian dominance.

3.2 Hunger, Hardship and Popular Revolt mssmmsnn

The 1830s were years of great economic hardship in Europe. The
first half of the nineteenth century saw an enormous increase in
population all over Europe. In most countries there were more
seekers of jobs than employment. Population from rural areas
migrated to the cities to live in overcrowded slums. Small producers
in towns were often faced with stiff competition from imports of
cheap machine-made goods from England, where industrialisation
was more advanced than on the continent. This was especially so in
textile production, which was carried out mainly in homes or small
workshops and was only partly mechanised. In those regions of
Europe where the aristocracy still enjoyed power, peasants struggled
under the burden of feudal dues and obligations. The rise of food
prices or a year of bad harvest led to widespread pauperism in

town and country.

The year 1848 was one such year. Food shortages and widespread
unemployment brought the population of Paris out on the roads.

Barricades were erected and Louis Philippe was forced to flee. A

2020-21

Box 1

The Grimm Brothers: Folktales and

Nation-building

Grimms’ Fairy Tales is a familiar name. The brothers
Jacob and Wilhelm Grimm were born in the
German city of Hanau in 1785 and 1786
respectively. While both of them studied law,
they soon developed an interest in collecting old
folktales. They spent six years travelling from
village to village, talking to people and writing
down fairy tales, which were handed down
through the generations. These were popular
both among children and adults. In 1812, they
published their first collection of tales.
Subsequently, both the brothers became active
in liberal politics, especially the movement
for freedom of the press. In the meantime they
also published a 33-volume dictionary of the
German language.

The Grimm brothers also saw French domination
as a threat to German culture, and believed that
the folktales they had collected were expressions
of a pure and authentic German spirit. They
considered their projects of collecting folktales
and developing the German language as part of
the wider effort to oppose French domination
and create a German national identity.

Discuss

Discuss the importance of language and
popular traditions in the creation of national
identity.
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| Fig. 9 — Peasants’ uprising, 18438.

National Assembly proclaimed a Republic, granted suffrage to all

adult males above 21, and guaranteed the right to work. National

workshops to provide employment were set up.

Eatlier, in 1845, weavers in Silesia had led a revolt against contractors

who supplied them raw material and gave them orders for finished
textiles but drastically reduced their payments. The journalist Wilhelm

Wolff described the events in a Silesian village as follows:

16

In these villages (with 18,000 inhabitants) cotton weaving is the
most widespread occupation ... The misery of the workers is
extreme. The desperate need for jobs has been taken advantage
of by the contractors to reduce the prices of the goods they
order ...

On 4 June at 2 p.m. a large crowd of weavers emerged from
their homes and marched in pairs up to the mansion of their
contractor demanding higher wages. They were treated with
scorn and threats alternately. Following this, a group of them
forced their way into the house, smashed its elegant window-
panes, furniture, porcelain ... another group broke into the
storehouse and plundered it of supplies of cloth which they
tore to shreds ... The contractor fled with his family to a
neighbouring village which, however, refused to shelter such a
person. He returned 24 hours later having requisitioned the army.

In the exchange that followed, eleven weavers were shot.

2020-21

Describe the cause of the Silesian weavers’
uprising. Comment on the viewpoint of the
journalist.

Imagine you are a weaver who saw the events
as they unfolded. Write a report on what you saw.



3.3 1848: The Revolution of the Liberals mmmms

Parallel to the revolts of the poor, unemployed and starving peasants
and workers in many European countries in the year 1848, a revolution
led by the educated middle classes was under way. Events of February
1848 in France had brought about the abdication of the monarch
and a republic based on universal male suffrage had been proclaimed.
In other parts of Europe where independent nation-states did not
yet exist — such as Germany, Italy, Poland, the Austro-Hungarian
Empire — men and women of the liberal middle classes combined
their demands for constitutionalism with national unification. They
took advantage of the growing popular unrest to push their
demands for the creation of a nation-state on parliamentary
principles — a constitution, freedom of the press and freedom

of association.

In the German regions a large number of political associations whose
members were middle-class professionals, businessmen and
prosperous artisans came together in the city of Frankfurt and decided
to vote for an all-German National Assembly. On 18 May 1848,
831 elected representatives marched in a festive procession to take
their places in the Frankfurt parliament convened in the Church of
St Paul. They drafted a constitution for a German nation to be
headed by a monarchy subject to a parliament. When the deputies
offered the crown on these terms to Friedrich Wilhelm IV, King of
Prussia, he rejected it and joined other monarchs to oppose the
elected assembly. While the opposition of the aristocracy and military
became stronger, the social basis of parliament eroded. The
parliament was dominated by the middle classes who resisted the
demands of workers and artisans and consequently lost their support.
In the end troops were called in and the assembly was forced

to disband.

The issue of extending political rights to women was a controversial
one within the liberal movement, in which large numbers of women
had participated actively over the years. Women had formed their
own political associations, founded newspapers and taken part in

political meetings and demonstrations. Despite this they were denied

New words

Feminist — Awareness of women’s rights and interests based on
the belief of the social, economic and political equality of the genders

2020-21

Source C

How were liberty and equality for women
to be defined?

The liberal politician Carl Welcker, an elected
member of the Frankfurt Parliament, expressed
the following views:

‘Nature has created men and women to carry
out different functions ... Man, the stronger, the
bolder and freer of the two, has been designated
as protector of the family, its provider, meant for
public tasks in the domain of law, production,
defence. Woman, the weaker, dependent and
timid, requires the protection of man. Her sphere
is the home, the care of the children, the
nurturing of the family ... Do we require any
further proof that given such differences, equality
between the sexes would only endanger
harmony and destroy the dignity of the family?”

Louise Otto-Peters (1819-95) was a political
activist who founded a women’s journal and
subsequently a feminist political association. The
firstissue of her newspaper (21 April 1849) carried
the following editorial:

‘Let us ask how many men, possessed by
thoughts of living and dying for the sake of Liberty,
would be prepared to fight for the freedom of
the entire people, of all human beings? When
asked this question, they would all too easily
respond with a “Yes!”, though their untiring
efforts are intended for the benefit of only one
half of humanity — men. But Liberty is indivisible!
Free men therefore must not tolerate to be
surrounded by the unfree ../

An anonymous reader of the same newspaper
sent the following letter to the editor on 25 June
1850:

‘It is indeed ridiculous and unreasonable to deny
women political rights even though they enjoy
the right to property which they make use
of. They perform functions and assume
responsibilities without however getting the
benefits that accrue to men for the same ... Why
this injustice? Is it not a disgrace that even the
stupidest cattle-herder possesses the right
to vote, simply because he is a man, whereas
highly talented women owning considerable
property are excluded from this right, even
though they contribute so much to the
maintenance of the state?’
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Fig. 10 — The Frankfurt parliament in the Church of St Paul.

Contemporary colour print. Notice the women in the upper left gallery.

suffrage rights during the election of the Assembly. When the
Frankfurt parliament convened in the Church of St Paul, women

were admitted only as observers to stand in the visitors’ gallery.

Though conservative forces were able to suppress liberal movements
in 1848, they could not restore the old order. Monarchs were
beginning to realise that the cycles of revolution and repression could
only be ended by granting concessions to the liberal-nationalist
revolutionaries. Hence, in the years after 1848, the autocratic
monarchies of Central and Eastern Europe began to introduce the
changes that had already taken place in Western Europe before 1815.
Thus serfdom and bonded labour were abolished both in the
Habsburg dominions and in Russia. The Habsburg rulers granted

more autonomy to the Hungarians in 1867.

18
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Discuss

Compare the positions on the question of
women’s rights voiced by the three writers cited
above. What do they reveal about liberal
ideology?

New words

Ideology — System of ideas reflecting a

particular social and political vision




The Making of Germany and ltaly

4.1 Germany - Can the Army be the Architect of a Nation?

After 1848, nationalism in Europe moved away from its association
with democracy and revolution. Nationalist sentiments were often
mobilised by conservatives for promoting state power and achieving

political domination over Europe.

This can be observed in the process by which Germany and Italy came
to be unified as nation-states. As you have seen, nationalist feelings were
widespread among middle-class Germans, who in 1848 tried to unite
the different regions of the German confederation into a nation-state
governed by an elected parliament. This liberal initiative to nation-building
was, however, repressed by the combined forces of the monarchy and
the military, supported by the large landowners (called Junkers) of Prussia.
From then on, Prussia took on the leadership of the movement for
national unification. Its chief minister, Otto von
Bismarck, was the architect of this process cartied
out with the help of the Prussian army and
bureaucracy. Three wars over seven years —with
Austria, Denmark and France — ended in Prussian
victory and completed the process of unification.
In January 1871, the Prussian king, William I,
was proclaimed German Emperor in a ceremony
held at Versailles.

On the bitterly cold morning of 18 January 1871,
an assembly comprising the princes of the
German states, representatives of the army,
important Prussian ministers including the chief
minister Otto von Bismarck gathered in the
unheated Hall of Mirrors in the Palace of Versailles
to proclaim the new German Empire headed
by Kaiser William I of Prussia.

The nation-building process in Germany had
demonstrated the dominance of Prussian state

power. The new state placed a strong emphasis

in Europe

on modernising the currency, banking, legal

measures and practices often became a model for

Fig. 11 — The proclamation of the German empire in the Hall of
Mirrors at Versailles, Anton von Werner. At the centre stands the
and judicial systems in Germany. Prussian Kaiser and the chief commander of the Prussian army, General von
Roon. Near them is Bismarck. This monumental work (2.7m x
2.7m) was completed and presented by the artist to Bismarck on
the rest of Germany. the latter’s 70th birthday in 1885.

Nationalism
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Fig. 12 — Unification of Germany (1866-71).

4.2 ltaly Unified mossssssssssssss

Like Germany, Italy too had a long history of political fragmentation.
Italians were scattered over several dynastic states as well as the
multi-national Habsburg Empire. During the middle of the
nineteenth century, Italy was divided into seven states, of which
only one, Sardinia-Piedmont, was ruled by an Italian princely house.
The north was under Austrian Habsburgs, the centre was ruled by
the Pope and the southern regions were under the domination
of the Bourbon kings of Spain. Even the Italian language had
not acquired one common form and still had many regional and

local variations.

During the 1830s, Giuseppe Mazzini had sought to put together a
coherent programme for a unitary Italian Republic. He had also
formed a secret society called Young Italy for the dissemination of
his goals. The failure of revolutionary uprisings both in 1831 and
1848 meant that the mantle now fell on Sardinia-Piedmont under
its ruler King Victor Emmanuel II to unify the Italian states through
war. In the eyes of the ruling elites of this region, a unified
Italy offered them the possibility of economic development and
political dominance.

20
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Fig. 13 — Caricature of Otto von Bismarck in
the German reichstag (parliament), from Figaro,
Vienna, 5 March 1870.

Describe the caricature. How does it represent
the relationship between Bismarck and the
elected deputies of Parliament? What
interpretation of democratic processes is the
artist trying to convey?




Chief Minister Cavour who led the movement to unify the regions

of Italy was neither a revolutionary nor a democrat. Like many _
other wealthy and educated members of the Italian elite, he spoke Look at Fig. 14(a). Do you think that the people
French much better than he did Italian. Through a tactful diplomatic living in any of these regions thought of

alliance with France engineered by Cavour, Sardinia-Piedmont themselves as ltalians?

succeeded in defeating the Austrian forces in 1859. Apart from regular Examine Fig. 14(b). Which was the first region
troops, a latge number of armed volunteers under the leadership of ~ to become a part of unified Italy? Which was the
Giuseppe Garibaldi joined the fray. In 1860, they marched into South last region to join? In which year did the largest
Italy and the Kingdom of the Two Sicilies and succeeded in winning ~~ NUMber of states join?
the support of the local peasants in order to drive out the Spanish

rulers. In 1861 Victor Emmanuel II was proclaimed king of united

Italy. However, much of the Italian population, among whom rates

of illiteracy were very high, remained blissfully unaware of liberal-

nationalist ideology. The peasant masses who had supported Garibaldi

in southern Italy had never heard of I#aka, and believed that T.a Takia’

was Victor Emmanuel’s wifel!
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4.3 The Strange Case of Britain mesnn

The model of the nation ot the nation-state, some scholars have

argued, is Great Britain. In Britain the formation of the nation-state
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was not the result of a sudden upheaval or revolution. It was the
result of a long-drawn-out process. There was no British nation
prior to the eighteenth century. The primary identities of the people
who inhabited the British Isles were ethnic ones — such as English,
Welsh, Scot or Irish. All of these ethnic groups had their own cultural
and political traditions. But as the English nation steadily grew in
wealth, importance and power, it was able to extend its influence
over the other nations of the islands. The English parliament, which
had seized power from the monarchy in 1688 at the end of a
protracted conflict, was the instrument through which a nation-state,
with England at its centre, came to be forged. The Act of Union
(1707) between England and Scotland that resulted in the formation
of the “United Kingdom of Great Britain’ meant, in effect, that
England was able to impose its influence on Scotland. The British
patliament was henceforth dominated by its English members. The
growth of a British identity meant that Scotland’s distinctive culture
and political institutions were systematically suppressed. The Catholic
clans that inhabited the Scottish Highlands suffered terrible repression
whenever they attempted to assert their independence. The Scottish
Highlanders were forbidden to speak their Gaelic language or
wear their national dress, and large numbers were forcibly driven

out of their homeland.

Ireland suffered a similar fate. It was a country deeply divided
between Catholics and Protestants. The English helped the Protestants
of Ireland to establish their dominance over a largely Catholic country.
Catholic revolts against British dominance were suppressed. After a
failed revolt led by Wolfe Tone and his United Irishmen (1798),
Ireland was forcibly incorporated into the United Kingdom in 1801.
A new ‘British nation’ was forged through the propagation of a
dominant English culture. The symbols of the new Britain — the
British flag (Union Jack), the national anthem (God Save Our Noble
King), the English language —were actively promoted and the older

nations survived only as subordinate partners in this union.

- - ‘
Activity
The artist has portrayed Garibaldi as holding on to the base of
the boot, so that the King of Sardinia-Piedmont can enter it from

the top. Look at the map of Italy once more. What statement is
this caricature making?
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Box 2

Giuseppe Garibaldi (1807-82) is perhaps the
most celebrated of Italian freedom fighters. He
came from a family engaged in coastal trade and
was a sailor in the merchant navy. In 1833 he
met Mazzini, joined the Young Italy movement
and participated in a republican uprising in
Piedmont in 1834. The uprising was suppressed
and Garibaldi had to flee to South America, where
he lived in exile till 1848. In 1854, he supported
Victor Emmanuel II in his efforts to unify the
Italian states. In 1860, Garibaldi led the famous
Expedition of the Thousand to South Italy. Fresh
volunteers kept joining through the course of
the campaign, till their numbers grew to about
30,000. They were popularly known as Red
Shirts.

In 1867, Garibaldi led an army of volunteers to
Rome to fight the last obstacle to the unification
of Italy, the Papal States where a French garrison
was stationed. The Red Shirts proved to be no
match for the combined French and Papal troops.
It was only in 1870 when, during the war with
Prussia, France withdrew its troops from Rome
that the Papal States were finally joined
to Italy.

Fig. 15 — Garibaldi helping King Victor
Emmanuel Il of Sardinia-Piedmont to pull on the
boot named ‘Italy’. English caricature of 1859.

New words

Ethnic — Relates to a common racial, tribal, or
cultural origin or background that a community

identifies with or claims




Visualising the Nation

While it is easy enough to represent a ruler through a portrait or a
statue, how does one go about giving a face to a nation? Artists in
the eighteenth and nineteenth centuries found a way out by
personifying a nation. In other words they represented a country as
if it were a person. Nations were then portrayed as female figures.
The female form that was chosen to personify the nation did not
stand for any particular woman in real life; rather it sought to give
the abstractidea of the nation a concrete form. That is, the female

figure became an allegory of the nation.

You will recall that during the French Revolution artists used the
female allegory to portray ideas such as Liberty, Justice and the
Republic. These ideals were represented through specific objects or
symbols. As you would remember, the attributes of Liberty are the
red cap, or the broken chain, while Justice is generally a blindfolded

woman carrying a pair of weighing scales.

Similar female allegories were invented by artists in the nineteenth
century to represent the nation. In France she was christened
Marianne, a popular Christian name, which underlined the idea of a
people’s nation. Her characteristics were drawn from those of Liberty
and the Republic — the red cap, the tricolour, the cockade. Statues
of Marianne were erected in public squates to remind the public of
the national symbol of unity and to persuade them to identify with

it. Marianne images were marked on coins and stamps.

Similarly, Germania became the allegory of the German nation. In
visual representations, Germania wears a crown of oak leaves, as

the German oak stands for heroism.

New words

Allegory — When an abstract idea (for instance, greed, envy,
freedom, liberty) is expressed through a person or a thing. An
allegorical story has two meanings, one literal and one symbolic

2020-21

Fig. 16 — Postage stamps of 1850 with the
figure of Marianne representing the Republic of
France.

Fig. 17 — Germania, Philip Veit, 1848.

The artist prepared this painting of Germania on a
cotton banner, as it was meant to hang from the
ceiling of the Church of St Paul where the Frankfurt
parliament was convened in March 1848.
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Box 3

Meanings of the symbols

Attribute Significance

Broken chains Being freed

Breastplate with eagle Symbol of the German empire — strength

Crown of oak leaves Heroism

Sword Readiness to fight

Olive branch around the sword Willingness to make peace

Black, red and gold tricolour Flag of the liberal-nationalists in 1848, banned by the Dukes of the
German states

Rays of the rising sun Beginning of a new era

Activity

With the help of the chart in Box 3, identify the attributes of Veit's
Germania and interpret the symbolic meaning of the painting.
In an earlier allegorical rendering of 1836, Veit had portrayed the

Kaiser’'s crown at the place where he has now located the
broken chain. Explain the significance of this change.
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Activity

Describe what you see in Fig. 17. What historical events could Hibner be
referring to in this allegorical vision of the nation?
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Fig. 19 — Germania guarding the Rhine.
In 1860, the artist Lorenz Clasen was commissioned to paint this image. The inscription
on Germania’s sword reads: ‘The German sword protects the German Rhine.”

Activity v Vv

Look once more at Fig. 10. Imagine you were a citizen of Frankfurt in March 1848 and were present during the
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proceedings of the parliament. How would you (a) as a man seated in the hall of deputies, and (b) as a woman
observing from the galleries, relate to the banner of Germania hanging from the ceiling?

Nationalism
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Nationalism and Imperialism

By the last quarter of the nineteenth century nationalism no longer
retained its idealistic liberal-democratic sentiment of the first half
of the century, but became a narrow creed with limited ends. During
this period nationalist groups became increasingly intolerant of each
other and ever ready to go to war. The major European powers, in
turn, manipulated the nationalist aspirations of the subject peoples

in Europe to further their own imperialist aims.

The most serious source of nationalist tension in Europe after 1871
was the area called the Balkans. The Balkans was a region of
geographical and ethnic variation comprising modern-day Romania,
Bulgaria, Albania, Greece, Macedonia, Croatia, Bosnia-Herzegovina,
Slovenia, Serbia and Montenegro whose inhabitants were broadly
known as the Slavs. A large part of the Balkans was under the control
of the Ottoman Empire. The spread of the ideas of romantic
nationalism in the Balkans together with the disintegration of the
Ottoman Empire made this region very explosive. All through the
nineteenth century the Ottoman Empire had sought to strengthen
itself through modernisation and internal reforms but with very
little success. One by one, its European subject nationalities broke
away from its control and declared independence. The Balkan
peoples based their claims for independence or political rights on
nationality and used history to prove that they had once been
independent but had subsequently been subjugated by foreign
powers. Hence the rebellious nationalities in the Balkans thought of

their struggles as attempts to win back their long-lost independence.

As the different Slavic nationalities struggled to define their identity
and independence, the Balkan area became an area of intense conflict.
The Balkan states were fiercely jealous of each other and each hoped
to gain more territory at the expense of the others. Matters were
further complicated because the Balkans also became the scene of
big power rivalry. During this period, there was intense rivalry among
the European powers over trade and colonies as well as naval and
military might. These rivalries were very evident in the way the Balkan
problem unfolded. Each power — Russia, Germany, England,
Austro-Hungary —was keen on countering the hold of other powers
over the Balkans, and extending its own control over the area. This

led to a series of wars in the region and finally the First World War.
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Fig. 20 — A map celebrating the British Empire.

At the top, angels are shown carrying the banner of freedom. In the foreground, Britannia — the
symbol of the British nation — is triumphantly sitting over the globe. The colonies are represented
through images of tigers, elephants, forests and primitive people. The domination of the world is
shown as the basis of Britain’s national pride.

Nationalism, aligned with imperialism, led Europe to disaster in 1914.
But meanwhile, many countries in the world which had been
colonised by the European powers in the nineteenth century began
to oppose imperial domination. The anti-imperial movements that
developed everywhere were nationalist, in the sense that they all
struggled to form independent nation-states, and were inspired by
a sense of collective national unity, forged in confrontation with
imperialism. European ideas of nationalism were nowhere
replicated, for people everywhere developed their own specific variety
of nationalism. But the idea that societies should be organised into

‘nation-states’ came to be accepted as natural and universal.
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Write in brief

1. Write a note on:
a) Guiseppe Mazzini
b) Count Camillo de Cavour
c) The Greek war of independence
d) Frankfurt parliament
e) The role of women in nationalist struggles

2. What steps did the French revolutionaries take to create a sense of collective
identity among the French people?

3. Who were Marianne and Germania? What was the importance of the way in
which they were portrayed?

4. Briefly trace the process of German unification.

5. What changes did Napoleon introduce to make the administrative system more
efficient in the territories ruled by him?

1. Explain what is meant by the 1848 revolution of the liberals. What were the political, social
and economic ideas supported by the liberals?

2. Choose three examples to show the contribution of culture to the growth of nationalism
in Europe.

3. Through a focus on any two countries, explain how nations developed over the nineteenth
century.

4. How was the history of nationalism in Britain unlike the rest of Europe?
5. Why did nationalist tensions emerge in the Balkans?

Find out more about nationalist symbols in countries outside Europe. For one or two countries,

collect examples of pictures, posters or music that are symbols of nationalism. How are these
different from European examples?
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Nationalism in India

As you have seen, modern nationalism in Europe came to be
associated with the formation of nation-states. It also meant a change
in people’s understanding of who they were, and what defined their
identity and sense of belonging. New symbols and icons, new songs
and ideas forged new links and redefined the boundaries of
communities. In most countries the making of this new national
identity was a long process. How did this consciousness emerge
in India?

In India and as in many other colonies, the growth of modern
nationalism is intimately connected to the anti-colonial movement.
People began discovering their unity in the process of their struggle
with colonialism. The sense of being oppressed under colonialism
provided a shared bond that tied many different groups together.
But each class and group felt the effects of colonialism differently,
their experiences were varied, and their notions of freedom were
not always the same. The Congress under Mahatma Gandhi tried
to forge these groups together within one movement. But the unity

did not emerge without conflict.

In an eatlier textbook you have read about the growth of nationalism
in India up to the first decade of the twentieth century. In this chapter
we will pick up the story from the 1920s and study the Non-
Cooperation and Civil Disobedience Movements. We will explore
how the Congress sought to develop the national movement, how

different social groups participated in the movement, and how

nationalism captured the imagination of people.
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Fig. 1 — 6 April 1919.
Mass processions on
the streets became a
common feature during
the national movement.
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In the years after 1919, we see the national movement spreading to
new areas, incorporating new social groups, and developing new
modes of struggle. How do we understand these developments?
What implications did they have?

First of all, the war created a new economic and political situation.
Itled to a huge increase in defence expenditure which was financed
by war loans and increasing taxes: customs duties were raised and
income tax introduced. Through the war years prices increased —
doubling between 1913 and 1918 — leading to extreme hardship
for the common people. Villages were called upon to supply soldiers,
and the forced recruitment in rural areas caused widespread anger.
Thenin 1918-19 and 1920-21, crops failed in many parts of India,
resulting in acute shortages of food. This was accompanied by an
influenza epidemic. According to the census of 1921, 12 to 13 million

people perished as a result of famines and the epidemic.

People hoped that their hardships would end after the war was
over. But that did not happen.

At this stage a new leader appeared and suggested a new mode

of struggle.

1.1 The ldea of Satyagraha = -

Mahatma Gandhi returned to India in January 1915. As you know,
he had come from South Africa where he had successfully fought
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The First World War, Khilafat and Non-Cooperation

New words

Forced recruitment — A process by which the

colonial state forced people to join the army

Fig. 2 — Indian workers in South
Africa march through Volksrust, 6
November 1913.

Mahatma Gandhi was leading the
workers from Newcastle to
Transvaal. When the marchers were
stopped and Gandhiji arrested,
thousands of more workers joined
the satyagraha against racist laws
that denied rights to non-whites.




the racist regime with a novel method of mass agitation, which he
called satyagraha. The idea of satyagraha emphasised the power of
truth and the need to search for truth. It suggested thatif the cause
was true, if the struggle was against injustice, then physical force was
not necessary to fight the oppressor. Without seeking vengeance or
being aggressive, a satyagrahi could win the battle through non-
violence. This could be done by appealing to the conscience of the
oppressor. People —including the oppressors —had to be persuaded
to see the truth, instead of being forced to accept truth through the
use of violence. By this struggle, truth was bound to ultimately
triumph. Mahatma Gandhi believed that this dharma of non-violence
could unite all Indians.

After arriving in India, Mahatma Gandhi successfully organised
satyagraha movements in various places. In 1917 he travelled to
Champaran in Bihar to inspire the peasants to struggle against the
oppressive plantation system. Thenin 1917, he organised a satyagraha
to support the peasants of the Kheda district of Gujarat. Affected
by crop failure and a plague epidemic, the peasants of Kheda could
not pay the revenue, and were demanding that revenue collection be
relaxed. In 1918, Mahatma Gandhi went to Ahmedabad to organise

a satyagraha movement amongst cotton mill workers.

1.2 The Rowlatt Act

Emboldened with this success, Gandhiji in 1919 decided to launch a
nationwide satyagraha against the proposed Rowlatt Act (1919). This
Act had been hurriedly passed through the Imperial Legislative
Council despite the united opposition of the Indian members. It
gave the government enormous powers to repress political activities,
and allowed detention of political prisoners without trial for two
years. Mahatma Gandhi wanted non-violent civil disobedience against
such unjust laws, which would start with a barta/ on 6 April.

Rallies were organised in various cities, workers went on strike in
railway workshops, and shops closed down. Alarmed by the popular
upsurge, and scared that lines of communication such as the railways
and telegraph would be disrupted, the British administration decided
to clamp down on nationalists. Local leaders were picked up from
Amritsar, and Mahatma Gandhi was barred from entering Delhi.
On 10 April, the police in Amritsar fired upon a peaceful procession,
provoking widespread attacks on banks, post offices and railway

stations. Martial law was imposed and General Dyer took command.

2020-21

Source A

Mahatma Gandhi on Satyagraha

‘It is said of “passive resistance” that it is the
weapon of the weak, but the power which is
the subject of this article can be used only
by the strong. This power is not passive
resistance; indeed it calls for intense activity. The
movement in South Africa was not passive
but active ...

' Satyagraha is not physical force. A satyagrahi
does not inflict pain on the adversary; he does
not seek his destruction ... In the use of
satyagraha, there is no ill-will whatever.

' Satyagraha is pure soul-force. Truth is the very
substance of the soul. That is why this force is
called satyagraha. The soul is informed with
knowledge. In it burns the flame of love. ... Non-
violence is the supreme dharma ...

‘It is certain that India cannot rival Britain or
Europe in force of arms. The British worship the
war-god and they can all of them become, as
they are becoming, bearers of arms. The
hundreds of millions in India can never carry arms.
They have made the religion of non-violence their
own ...

Activity
Read the text carefully. What did Mahatma

Gandhi mean when he said satyagraha is
active resistance?
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On 13 April the infamous Jallianwalla Bagh incident took place. On
that day a large crowd gathered in the enclosed ground of Jallianwalla
Bagh. Some came to protest against the government’s new repressive
measures. Others had come to attend the annual Baisakhi fair. Being
from outside the city, many villagers were unaware of the martial
law that had been imposed. Dyer entered the area, blocked the exit
points, and opened fire on the crowd, killing hundreds. His object,
as he declared later, was to ‘produce a moral effect’, to create in the

minds of satyagrahis a feeling of terror and awe.

As the news of Jallianwalla Bagh spread, crowds took to the streets
in many north Indian towns. There were strikes, clashes with the
police and attacks on government buildings. The government
responded with brutal repression, seeking to humiliate and terrorise
people: satyagrahis were forced to rub their noses on the ground,
crawl on the streets, and do salaam (salute) to all sahibs; people were
flogged and villages (around Gujranwala in Punjab, now in Pakistan)
were bombed. Seeing violence spread, Mahatma Gandhi called off

the movement.

While the Rowlatt satyagraha had been a widespread movement, it
was still limited mostly to cities and towns. Mahatma Gandhi now felt
the need to launch a more broad-based movement in India. But he
was certain that no such movement could be organised without
bringing the Hindus and Muslims closer together. One way of doing
this, he felt, was to take up the Khilafatissue. The First World War had
ended with the defeat of Ottoman Turkey. And there were rumours
that a harsh peace treaty was going to be imposed on the Ottoman
emperor — the spiritual head of the Islamic world (the Khalifa). To
defend the Khalifa’s temporal powers, a Khilafat Committee was
formed in Bombay in March 1919. A young generation of Muslim
leaders like the brothers Muhammad Ali and Shaukat Ali, began
discussing with Mahatma Gandhi about the possibility of a united
mass action on the issue. Gandhiji saw this as an opportunity to bring
Muslims under the umbrella of a unified national movement. At the
Calcutta session of the Congress in September 1920, he convinced
other leaders of the need to start a non-cooperation movement in

support of Khilafat as well as for swaraj.

1.3 Why Non-cooperation?

In his famous book Hind Swaraj (1909) Mahatma Gandhi declared
that British rule was established in India with the cooperation of
32
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Fig. 3 — General Dyer’s ‘crawling orders” being
administered by British soldiers, Amritsar,
Punjab, 1919.




Indians, and had survived only because of this cooperation. If Indians
refused to cooperate, British rule in India would collapse within a

year, and swaraj would come.

How could non-cooperation become a movement? Gandhiji
proposed that the movement should unfold in stages. It should begin
with the surrender of titles that the government awarded, and a
boycott of civil services, army, police, courts and legislative councils,
schools, and foreign goods. Then, in case the government used
repression, a full civil disobedience campaign would be launched.
Through the summer of 1920 Mahatma Gandhi and Shaukat Ali

toured extensively, mobilising popular support for the movement.

Many within the Congress were, however, concerned about the
proposals. They were reluctant to boycott the council elections
scheduled for November 1920, and they feared that the movement
mightlead to popular violence. In the months between September
and December there was an intense tussle within the Congress. For a
while there seemed no meeting point between the supporters and
the opponents of the movement. Finally, at the Congress session at
Nagpur in December 1920, a compromise was worked out and

the Non-Cooperation programme was adopted.

How did the movement unfold? Who participated in it How did

different social groups conceive of the idea of Non-Cooperation?

2020-21

New words

Boycott—The refusal to deal and associate with
people, or participate in activities, or buy and

use things; usually a form of protest

Fig. 4 — The boycott of foreign
cloth, July 1922.

Foreign cloth was seen as the
symbol of Western economic
and cultural domination.
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Differing Strands within the Movement

The Non-Cooperation-Khilafat Movement began in January 1921.
Various social groups participated in this movement, each with its
own specific aspiration. All of them responded to the call of Swaraj,

but the term meant different things to different people.

2.1 The Movement in the Towns

The movement started with middle-class participation in the cities.
Thousands of students left government-controlled schools and
colleges, headmasters and teachers resigned, and lawyers gave up
their legal practices. The council elections were boycotted in most
provinces except Madras, where the Justice Party, the party of the
non-Brahmans, felt that entering the council was one way of gaining

some power — something that usually only Brahmans had access to.

The effects of non-cooperation on the economic front were more

dramatic. Foreign goods were boycotted, liquor shops picketed, New words

and foreign cloth burnt in huge bonfires. The import of foreign Picket — A form of demonstration or protest
cloth halved between 1921 and 1922, its value dropping from  bywhich people block the entrance to a shop,
Rs 102 crore to Rs 57 crore. In many places merchants and traders factory or office

refused to trade in foreign goods or finance foreign trade. As the

boycott movement spread, and people began discarding imported

clothes and wearing only Indian ones, production of Indian textile

mills and handlooms went up.

But this movement in the cities gradually slowed down for a variety

of reasons. Khadi cloth was often more expensive than mass-

produced mill cloth and poor people could not afford to buy it. _
How then could they boycott mill cloth for too long? Similarly the

boycott of British institutions posed a problem. For the movement 1€ year is 1921. You are a student in a

to be successful, alternative Indian institutions had to be set up government-controlled school. Design a
poster urging school students to answer

Gandhiji’s call to join the Non-Cooperation
Movement.

so that they could be used in place of the British ones. These were
slow to come up. So students and teachers began trickling
back to government schools and lawyers joined back work in

government courts.
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2.2 Rebellion in the Countryside

From the cities, the Non-Cooperation Movement spread to the

countryside. It drew into its fold the struggles of peasants and tribals
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which were developing in different parts of India in the years

after the watr.

In Awadh, peasants were led by Baba Ramchandra — a sanyasi who
had eatlier been to Fiji as an indentured labourer. The movement
here was against falukdars and landlords who demanded from
peasants exorbitantly high rents and a variety of other cesses. Peasants
had to do begarand work at landlords’ farms without any payment.
As tenants they had no security of tenure, being regulatly evicted so
that they could acquire no right over the leased land. The peasant
movement demanded reduction of revenue, abolition of begar, and
social boycott of oppressive landlords. In many places #ai — dhobi
bandhs were organised by panchayats to deprive landlords of the
services of even barbers and washermen. In June 1920, Jawaharlal
Nehru began going around the villages in Awadh, talking to the
villagers, and trying to understand their grievances. By October, the
Oudh Kisan Sabha was set up headed by Jawaharlal Nehru, Baba
Ramchandra and a few others. Within a month, over 300 branches
had been set up in the villages around the region. So when the Non-
Cooperation Movement began the following year, the effort of the
Congtess was to integrate the Awadh peasant struggle into the wider
struggle. The peasant movement, however, developed in forms that
the Congress leadership was unhappy with. As the movement spread
in 1921, the houses of falukdars and merchants were attacked,
bazaars were looted, and grain hoards were taken over. In many
places local leaders told peasants that Gandhiji had declared that
no taxes were to be paid and land was to be redistributed among
the poor. The name of the Mahatma was being invoked to sanction

all action and aspirations.

Source B

New words

Begar — Labour that villagers were forced to

contribute without any payment

Activity

If you were a peasant in Uttar Pradesh in 1920,
how would you have responded to Gandhiji's
call for Swaraj? Give reasons for your response.

a~

In 1928, Vallabhbhai Patel led the peasant
movement in Bardoli, a taluka in Gujarat, against
enhancement of land revenue. Known as the
Bardoli Satyagraha, this movement was a success
under the able leadership of Vallabhbhai Patel.
The struggle was widely publicised and
generated immense sympathy in many parts
of India.

On 6 January 1921, the police in United Provinces fired at peasants near Rae Bareli. Jawaharlal Nehru wanted to go to
the place of firing, but was stopped by the police. Agitated and angry, Nehru addressed the peasants who gathered

around him. This is how he later described the meeting:

‘They behaved as brave men, calm and unruffled in the face of danger. I do not know how they felt but I know what
my feelings were. For a moment my blood was up, non-violence was almost forgotten — but for a moment only. The
thought of the great leader, who by God’s goodness has been sent to lead us to victory, came to me, and I saw the
kisans seated and standing near me, less excited, more peaceful than I was — and the moment of weakness passed, I
spoke to them in all humility on non-violence — I needed the lesson more than they — and they heeded me and

peacefully dispersed.
Quoted in Sarvapalli Gopal, Jawaharlal Nehru: A Biography, Vol. 1.
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Tribal peasants interpreted the message of Mahatma Gandhi and
the idea of swarajin yet another way. In the Gudem Hills of Andhra
Pradesh, for instance, a militant guerrilla movement spread in
the early 1920s — not a form of struggle that the Congress could
approve. Here, as in other forest regions, the colonial government
had closed large forest areas, preventing people from entering
the forests to graze their cattle, or to collect fuelwood and fruits.
This enraged the hill people. Not only were their livelihoods
affected but they felt that their traditional rights were being denied.
When the government began forcing them to contribute begar
for road building, the hill people revolted. The person who came
to lead them was an interesting figure. Alluri Sitaram Raju claimed
that he had a variety of special powers: he could make correct
astrological predictions and heal people, and he could survive
even bullet shots. Captivated by Raju, the rebels proclaimed that
he was an incarnation of God. Raju talked of the greatness of
Mahatma Gandhi, said he was inspired by the Non-Cooperation
Movement, and persuaded people to wear £hadi and give up drinking,
But at the same time he asserted that India could be liberated only
by the use of force, not non-violence. The Gudem rebels attacked
police stations, attempted to kill British officials and carried on
guerrilla warfare for achieving swaraj. Raju was captured and

executed in 1924, and over time became a folk hero.

2.3 Swaraj in the Plantations

Workers too had their own understanding of Mahatma Gandhi
and the notion of swaraj. For plantation workers in Assam, freedom
meant the right to move freely in and out of the confined space in
which they were enclosed, and it meant retaining a link with the
village from which they had come. Under the Inland Emigration
Act of 1859, plantation workers were not permitted to leave the
tea gardens without permission, and in fact they were rarely given
such permission. When they heard of the Non-Cooperation
Movement, thousands of workers defied the authorities, left the
plantations and headed home. They believed that Gandhi Raj was
coming and everyone would be given land in their own villages.
They, however, never reached their destination. Stranded on the way
by a railway and steamer strike, they were caught by the police and
brutally beaten up.
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Find out about other participants in the
National Movement who were captured and
put to death by the British. Can you think of a
similar example from the national movement
in Indo-China (Chapter 2)?



The visions of these movements were not defined by the Congress
programme. They interpreted the term swaraj in their own ways,
imagining it to be a time when all suffering and all troubles would
be over. Yet, when the tribals chanted Gandhiji’s name and raised
slogans demanding “‘Swatantra Bharat’, they were also emotionally
relating to an all-India agitation. When they acted in the name of
Mahatma Gandhi, or linked their movement to that of the Congtess,
they were identifying with a movement which went beyond the limits

of their immediate locality.

Fig. 5 — Chauri Chaura, 1922.
At Chauri Chaura in Gorakhpur, a peaceful demonstration in a bazaar turned into a

violent clash with the police. Hearing of the incident, Mahatma Gandhi called a halt
to the Non-Cooperation Movement.
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X Towards Civil Disobedience

In February 1922, Mahatma Gandhi decided to withdraw the
Non-Cooperation Movement. He felt the movement was turning
violent in many places and satyagrahis needed to be propetly trained
before they would be ready for mass struggles. Within the Congress,
some leaders were by now tired of mass struggles and wanted to
participate in elections to the provincial councils that had been set
up by the Government of India Act of 1919. They felt that it was
important to oppose British policies within the councils, argue for
reform and also demonstrate that these councils were not truly
democratic. C. R. Das and Motilal Nehru formed the Swaraj Party
within the Congress to argue for a return to council politics. But
younger leaders like Jawaharlal Nehru and Subhas Chandra Bose

pressed for more radical mass agitation and for full independence.

In such a situation of internal debate and dissension two factors
again shaped Indian politics towards the late 1920s. The first was
the effect of the worldwide economic depression. Agricultural prices
began to fall from 1926 and collapsed after 1930. As the demand
for agricultural goods fell and exports declined, peasants found it
difficult to sell their harvests and pay their revenue. By 1930, the

countryside was in turmoil.

Against this background the new Tory government in Britain
constituted a Statutory Commission under Sir John Simon. Set up
in response to the nationalist movement, the
commission was to look into the functioning of
the constitutional system in India and suggest
changes. The problem was that the commission
did not have a single Indian member. They were
all British.

When the Simon Commission artived in India in
1928, it was greeted with the slogan ‘Go back
Simon’. All parties, including the Congress and the
Muslim League, participated in the demonstrations.
In an effort to win them over, the viceroy, Lord
Irwin, announced in October 1929, a vague offer

of ‘dominion status’ for India in an unspecified

Lala Lajpat Rai was assaulted by the British police
during a peaceful demonstration against the
Simon Commission. He succumbed to injuries
that were inflicted on him during the
demonstration.

future, and a Round Table Conference to discuss a Fig. 6 — Meeting of Congress leaders at Allahabad, 1931.

future constitution. This did not satisfy the Congtess

Apart from Mahatma Gandhi, you can see Sardar Vallabhbhai
Patel (extreme left), Jawaharlal Nehru (extreme right) and Subhas

leaders. The radicals within the Congtress, led by | Chandra Bose (fifth from right).

38

2020-21




Jawaharlal Nehru and Subhas Chandra Bose, became more assertive.
The liberals and moderates, who were proposing a constitutional
system within the framework of British dominion, gradually lost
their influence. In December 1929, under the presidency of Jawahatlal
Nehru, the Lahore Congress formalised the demand of ‘Purna
Swaraj’ or full independence for India. It was declared that 26 January
1930, would be celebrated as the Independence Day when people
were to take a pledge to struggle for complete independence. But
the celebrations attracted very little attention. So Mahatma Gandhi
had to find a way to relate this abstract idea of freedom to more

concrete issues of everyday life.

3.1 The Salt March and the Civil Disobedience Movement

Mahatma Gandhi found in salt a powerful symbol that could unite
the nation. On 31 January 1930, he sent a letter to Viceroy Irwin
stating eleven demands. Some of these were of general interest;
others were specific demands of different classes, from industrialists
to peasants. The idea was to make the demands wide-ranging, so
that all classes within Indian society could identify with them and
everyone could be brought together in a united campaign. The most
stirring of all was the demand to abolish the salt tax. Salt was
something consumed by the rich and the poor alike, and it was one
of the most essential items of food. The tax on salt and the
government monopoly over its production, Mahatma Gandhi

declared, revealed the most oppressive face of British rule.

Mahatma Gandhi’s letter was, in a way, an ultimatum. If the
demands were not fulfilled by 11 March, the letter stated, the
Congress would launch a civil disobedience campaign. Irwin was
unwilling to negotiate. So Mahatma Gandhi started his famous
salt march accompanied by 78 of his trusted volunteers. The march
was over 240 miles, from Gandhiji’s ashram in Sabarmati to the
Gujarati coastal town of Dandi. The volunteers walked for 24 days,
about 10 miles a day. Thousands came to hear Mahatma Gandhi
wherever he stopped, and he told them what he meant by swaraj
and urged them to peacefully defy the British. On 6 April he reached
Dandi, and ceremonially violated the law, manufacturing salt by

boiling sea water.

This marked the beginning of the Civil Disobedience Movement.
How was this movement different from the Non-Cooperation

Movement? People were now asked not only to refuse cooperation
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Source C

The Independence Day Pledge, 26 January
1930

‘We believe that it is the inalienable right of the
Indian people, as of any other people, to have
freedom and to enjoy the fruits of their toil and
have the necessities of life, so that they may
have full opportunities of growth. We believe
also that if any government deprives a people of
these rights and oppresses them, the people
have a further right to alter it or to abolish it.
The British Government in India has not only
deprived the Indian people of their freedom but
has based itself on the exploitation of the masses,
and has ruined India economically, politically,
culturally, and spiritually. We believe, therefore,
that India must sever the British connection and
attain Purna Swaraj or Complete Independence.
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with the British, as they had done in 1921-22, but <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>